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Abstract 
This study intended to investigate the general attitudes of a group of high school EFL students towards language learning 
strategies, particularly vocabulary learning strategies, and to investigate whether or not one month awareness-raising program for 
self-regulated vocabulary learning can increase the use of vocabulary learning strategies autonomously and the rate of success 
among the students. At the time of the study all the participants were in the same proficiency level (B1). The data were gathered 
through inventory, the self-regulated capacity for vocabulary learning (the SRCvoc) prepared by Tseng, Dornyei and Schmitt 
(2006), which was translated to Turkish by a researcher with a PhD in ELT.  
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1.  Introduction 
The purpose of strategy-based instruction is to raise awareness of responsibilities for their efforts and using the 
target language among learners. Another aim is to increase the efficiency of the learners by allowing them to 
experience the learning process individually. It is reported by the teachers who have used this approach that students 
become more efficient in completing classroom language tasks, take more responsibility for planning their own 
learning outside class, and gain more confidence in their ability to learn and use the target language (Cohen, 2000).  
This study attempted to determine to what extent one month awareness raising program for self-regulated 
vocabulary learning can be successful with high school students. First of all, the results proved validation of the 
SRCvoc in Turkish setting. The results of this study provided valuable data to high school English teachers 
regarding the significance and the influence of the factors like age of the participants and the duration of the training 
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program on the effective application of the SRCvoc. This study adds data to the considerably limited research 
database in terms of the use of the SRCvoc with different age groups at different English levels in a wide range of 
contexts.  
 
2. Review of Literature  
McCarthy (1990) states that vocabulary is the single and biggest component of any language course depending 
on the experience of many language teachers. Read (2004) draws attention to the fact that second language learners 
are aware of the extent to which limited vocabulary knowledge hinder effective communication in the target 
language since the meanings of the messages are conveyed to the recipient through lexical items. Schmitt (2008) 
asserts that learners need large vocabularies to successfully use a second language, and so high vocabulary targets 
need to be set and pursued.  
LLSs are conscious actions that learners take to improve their language learning (Anderson, 2005).  Swan (2008) 
thinks that the key element of the notion of ‘strategy’ is problem-solving. A strategy is not simply what you do to 
obtain a result; rather, it is the way you choose to deal with questions that arise on the way to obtaining that result. 
According to Chamot (2005), learning strategies are procedures that facilitate a learning task. Learners are often 
conscious with their goals in their minds while choosing strategies, especially in the beginning stages when they 
tackle an unfamiliar language task. William and Burden (1997:145) simply define learning strategies as a tactic used 
by a player. There is also the argument that an activity becomes strategic when it is particularly appropriate for the 
individual learner (Schmitt, 2010) 
Language learning strategies (LLS) research has not been without its critics. Although definitions of LLSs appear 
to be logical and exhaustive, they leave several issues open. The most fundamental one is this: What exactly is the 
difference between engaging in an ordinary learning activity and a strategic learning activity? For example, if 
someone memorizes vocabulary by simply looking at a bilingual vocabulary list, most people would say that this is 
an example of learning. But if the person applies some colour marking code to highlight the words in the list which 
he or she still does not know, suddenly we can start talking about strategic learning. But what is the difference? The 
colour code? (Dornyei, 2005).  
Fifteen years later, Dornyei (2005) concludes that the necessary theoretical clarification about the nature of the 
learning strategy concept did not happen, which resulted in a marked shift in the evolution and status of the notion 
of learning strategy both in educational psychology and L2 research. In the former field, the term learning strategy 
was first marginalized and then virtually abandoned by the research community in favour of the more versatile 
concept of self-regulation. 
Zimmerman (1998) defines self-regulation as self-generated thoughts, feelings, and actions for attaining 
academic goals. For instance, the purpose of the research on academic self-regulation was to explain proactive 
efforts of students to identify their personal initiative, resourcefulness, persistence, and sense of responsibility on 
their own. Therefore, motivational variables such as goal-setting, self-beliefs, and intrinsic interest have been 
incorporated in most self-regulated learning models as central features. 
Tseng, Dornyei and Schmitt (2006) have outlined a new approach to conceptualizing and assessing strategic 
learning, based on the notion of self-regulation drawn from the field of educational psychology. Instead of focusing 
on the outcomes of strategic learning, they stress the importance of the learners’ innate self-regulation capacity that 
fuels their efforts to search for is highlighted and personalized strategic learning mechanism. Hence, they named this 
concept the self-regulating capacity for vocabulary learning (hereafter, SRCVoc). What makes this approach 
different is that it is situated in one particular language learning domain, vocabulary learning..  
To date, the SRCVoc scale (Tseng et al., 2006) has been little researched. A very recent study was carried out 
with the instrument in a Japanese EFL setting (Mizumoto & Takeuchi, 2012). The piloting phase revealed that factor 
structures were different from those in the original study. The main study suggests that the scale can be a valid 
measure of self-regulation capacity in vocabulary learning in a Japanese EFL environment. 
The research conducted by Rose (2011) in Japanese language learning environment brought criticism towards 
self-regulation. Participants in this study reported using environmental control strategies for the sole purposes of 
regulating satiation, meta-cognitive, and emotional control. In addition to this, the study also found there to be a 
complex relationship between the other four categories. That is, a breakdown in any category of motivational control 
had a clear impact on other categories.  
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3. Methodology  
3.1 Participants  
 
The participants were 14 year-old 9th graders (n=31, 100% male) enrolled at a private high school in the city of 
Ankara. 19 students consisted the experimental group and 12 students the control group. Both groups had been 
exposed to one-week of English classes when they were administered placement and diagnostic tests before the 
beginning of the school year. The test results showed that their proficiency level was pre-intermediate. 
 
3.2 Instruments  
 
The data collection instruments  used in this study were a Turkish version of the  Self-Regulatory Capacity in 
Vocabulary Learning (SRCvoc) (Tseng et al., 2006), a short Background Questionnaire, a pre-test, a post-test, four 
unit tests, and the students’ weekly  journals.  
 
3.3 Administration of the SRCvoc 
 
The SRCvoc was administered to 102 students (86 males and 16 females) in total, two weeks before the training 
with the help of the colleagues in different classes. The participants were reminded that participation was voluntary 
and that there were no right or wrong answers. They were also assured that the demographic information in Part A 
would be kept anonymous.  
 
3.4 Awareness-Raising Procedure  
 
The experimental group received two hours instruction in each week, while the control group received no 
training. The awareness-raising sessions were based around the items of the SRCVoc. It must be stressed here that 
due to the results of the CFA conducted to determine the construct validity of SRCvoc.  
In the first training session, commitment control strategies were focused in detail. The second session was based 
on meta-cognitive control strategies. How to keep concentration focused and how to prevent procrastination while 
learning vocabulary were discussed.  The third session focused on satiation control strategies and consisted of three 
parts: (1) the ways of increasing desire to learn new words, (2) the ways of eliminating boredom while learning 
vocabulary, (3) the ways of regulating mood to invigorate the learning process. The fourth session, which 
concentrated on emotion control, had a single emotional focal point that was about to reduce the stress while 
learning vocabulary. 
 
4. Results  
Comparative analysis of the pre-questionnaire results (Mdn=4.14) and the post-questionnaire results (Mdn=4.21) 
of the experimental group resulted in non-significant difference after one month raising awareness session, ƶ=-.81, 
ns, r=.19, There was a non-significant difference between the pre-questionnaire results (Mdn=4.43) and the post-
questionnaire results (Mdn=4.25) of the control group, ƶ=1.16, ns, r=.33.  
The post-questionnaire results of the experimental group (Mdn=4.21) did not differ significantly from the post-
questionnaire results of the control group (Mdn=4.25), U=98.00, ƶ=-.93, ns, r=-.17, suggesting that the self-
regulated strategy training in vocabulary which was carried out in this study was not effective.  
The difference between the pre-test results (Mdn=15.00) and the post-results (Mdn=47.00) of the experimental 
group was significant, ƶ=-.81, p˂.000, r=.19. Every student in the experimental group increased their scores in the 
post-test which was expected as they studied all the target words in detail.  
The difference between the pre-test results (Mdn=12.00) and the post-test results (Mdn=48.00) of the control 
group was also significant, ƶ=3.06, p˂.002, r=-.88. All students in the control group increased their scores in the 
post-test.  
The post-test results of the experimental group (Mdn=47.00) did not differ significantly from the post-test results 
of the control group (Mdn=48.00), U=98.00, ƶ=.65, ns, r=.12. So, it is arguable that the success of the experimental 
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group is due to the strategy training.  The students in the experimental were expected to be more successful than the 
students in the control group because of one-month raising-awareness program they received for vocabulary 
learning.  
 
5. Discussion  
The results of the The Wilcoxon signed-rank test to compare the means of the post-tests of the experimental and 
the control group show there to be no significant difference between the means at the p<0.05 level, indicating that 
there was no difference between the groups one month after training. Each of the theories focuses attention on 
different factors for student failures to self-regulate when learning. Most formulations assume that very young 
children cannot self-regulate during learning any formal way (Zimmerman, 2001). To round out the discussion of 
context, it should be mentioned that learners’ age, level of education, and experimental context (i.e., classroom vs. 
laboratory) may also influence the effectiveness of strategy instruction (SI) (Plonsky, 2011). 
One explanation for this finding might be the observed and uncovered differences between the students in the 
experimental group and the control group which cannot be reflected in the statistics. The first difference is about 
their academic success. The control group was academically more successful than the experimental group. The 
second difference is about the class atmosphere. While the students in the experimental group only come together in 
English classes, the students in the control group are always together in all lessons. So, there is a better class 
atmosphere in the control group based on the shared experiences and similar academic background.  
Unlike the findings in this study, The SRL (Self-regulated learning) condition facilitated the shift in the learners’ 
mental models significantly more than did the control condition in the study conducted by Azevedo and Cromley 
(2004). The verbal protocol data indicated that this was associated with the use of SRL variables taught during 
training. The participants of the study were 131 undergraduate students and their mean age is 22.1 years old.  
The findings of this study seems to be incompatible with the findings of Cotteral and Murray (2008) who 
explored the experiences of students enrolled in a self-directed learning course which focused on the development of 
linguistic and meta-cognitive knowledge and skills. As the data analysis demonstrated, the students’ experience was 
characterised by a meta-cognitive awakening involving both knowledge and skill. The number of the participants 
was 269 and they were 3rd graders. The course lasted over a semester.  
Due to the scarcity of the studies conducted on the self-regulation for learning vocabulary, the studies on self-
regulation in other disciplines are also taken into consideration for comparison and contrast. One study was 
conducted by Fuchs vd (2003) to enhance mathematical problem solving with self-regulated learning strategies. 24 
teachers, with 395 students, were assigned randomly. Treatments were conducted for 16 weeks. The findings of the 
pre-tests and post-tests showed that SRL positively affected performance in contrast to the findings of the current 
study.  
Yesilbursa (2002) obtained similar results after applying one week of training on using meta-cognitive skills in 
listening skills with Turkish undergraduate ELT students. The results of the pre-tests and post-tests of the 
experimental group failed to reach significance level. Apart from this, there is another similarity in the number of 
the participants. In Yesilbursa’s study, there were twelve students in the experimental group and eleven students in 
the control which is quite near the number of the participants in this study.  
Considering all the studies conducted on self-regulation mentioned above, three factors seem to play vital roles in 
using SRL effectively in different subjects. These are sample size, the age of participants, and the duration of raising 
awareness sessions. Among the studies, there are obvious differences in the number and age of the participants, and 
the time allocated for such a process.  
 
6. Conclusion  
 
The results of this study revealed that age is a critical factor to take into consideration before a raising awareness 
program for self-regulated learning is commenced. Due to this concern, it may take longer time for high school 
students to adapt themselves to self-regulated learning. More practice should be done together with students on self-
regulated learning in other subjects which might help them conceptualise and adopt this system in order to reach 
their long-term educational goals.  
The findings of this study may give insights to English teachers in terms of maintaining and improving self-
regulated learning environment in their classes to enable their learners acquire effective life-long learning skills 
particularly to learn English. In other words, great expectations from the high school learners in a limited time may 
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result in early give up for both teachers and students. It can be concluded that the gradual involvement of the 
learners in every step of their learning process and establishing such a rich and demanding environment will be more 
influential in determining the success rate of not only teachers but also learners in learning English in today’s post-
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